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Professor Aly, in the article referred to last 
week, comes out very strongly in defence of gram- 
matical drill. He sees no reason why, because it 
has been abused by some teachers, it should be 
abandoned. He admits that it is difficult and he 
admits that it is not always sympathetic to our 
youth (der lieben Jugend nicht immer syrapathisch 
ist), but in reply he quotes a remark of Fritz 
Renter which is curiously in harmony with Presi- 
dent Wilson's recent remarks at the meeting of the 
Association of Colleges and Preparatory Schools ; 
"Aliens, was slecht smekt, was en Minschen eklich 
is, un wovor er einen Grugel hat, das ist gesund". 
This is a sentence which will find an echo in the 
hearts of many persons who do not allow their 
judgment as to what is best for youth to be warped 
by sentiment. 

In his reply to the program of the philologists 
of Graz, he enters into brief but telling defence of 
Nepos, Caesar, Cicero and Vergil. He maintains 
that Nepos is just the thing for the 'Quartaner' ; 
he would not put it into the hands of a 'Tertianer'. 
He insists that it is not the point of view of the 
intelligent man that we must consider but that of 
the child and that Nepos's Lives fill a child's fancy, 
provide him with his first acquaintance with his- 
tory, and present him with a genuine author who 
is not beyond his powers. Peculiarities of style 
and niceties of historical statement are fortunately 
not matters that offend the child. Professor Aly 
would add to the Nepos material of the same na- 
ture, from Justin, Cicero, Curtius Rufus and oth- 
ers. He would make a 'glorified' Nepos, as it 
were. Without discussing these views it is suffi- 
cient to refer to Mr. Bennett's appreciation of 
Nepos in his Teaching of Latin, and to his ad- 
mission that, in spite of all, it is dull. 

"Caesar is the most unfortunate text for the 
Gymnasium", say the people of Graz. Professor 
Aly harks back to Cicero's criticisms of Caesar 
(Brutus 262) and is willing to stand by them, urg- 
ing, however, that certain episodes in the last 
books of the De Belle Gallico and others in the 
Civil War should by no means be omitted from 
the course. 

For Cicero he refers to recent appreciations by 
Ziclin.5ki, O. E. Schmidt and Schneidewin. In fact 
we, on this side of the water, appreciate that 
Mommsen's attitude towards Cicero has passed and 



that Cicero is coming to his own again as a man, 
as an author, and as a patriot. 

Instead of all these the people of Graz would 
substitute a volume of selections from everywhere 
under the sun, and lay the stress of their teaching 
upon Pliny the Younger. Professor Aly waxes 
merry over Pliny the Younger; he damns him 
with the crushing characterization, "der liebens- 
wiirdiger Biedermann, der heute gewiss nichts 
Hoheres kennen wiirde, als fur Zeitungen zu 
schreiben und von Zeitungen gepriesen zu werden", 
and supports his view by quoting from literary 
critics. 

The main object of the suggested change — to in- 
still more life and variety into the secondary cur- 
riculum — is a worthy one, although the means are 
faulty. Life and variety in teaching are, as we all 
know, the creature of the teacher and not of the 
text-book, and Professor Aly is right in main- 
taining that to turn the curriculum of the sec- 
ondary school into a newspaper selection is to rob 
the classical training of one of its chief functions. 
He feels that the course in Latin should be in- 
creased — what classical teacher does not sympa- 
thize with him? — but if we in this country are 
forced to get on with four years of high school 
what can we think of the course which Professor 
Aly suggests, as printed below, even when we re- 
member that the Gymnasium carries the student 
two years into college. We must of course re- 
member in reading this suggested plan that the 
Latin course in the German gymnasium already has 
eight periods a week for the first five years and 
seven for the last four. 

PROFESSOR ALy's PROGRAMME. 

1. The Latin language has a right on historic 
as well as pedagogical grounds to the place which 
it occupies at this time in the curriculum of the 
humanistic Gymnasium. 

2. A proper number of hours a week is neces- 
sary that the pupil may be able to use and read 
Latin ; this requires altogether in the lower 
and intermediate stages eight hours a week and in 
the higher seven. 

3. Instruction in Latin grammar serves as a basis 
for linguistic and logical training. 

4. Translation into Latin should be retained at 
all stages, even in the final examinations. 
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5. A one year's course in Roman History is a 
prerequisite to profitable reading. 

6. The scheme should be diversified and elastic; 
the teacher should have the greatest freedom in his 
selection, always with the limitation that the read- 
ing shall be in accord with pedagogical principles. 

7. The following authors and works are recom- 
mended as affording opportunity for choice and also 
for alternation. 

a. For VI' and V, a reader containing short 
sentences and continuous pieces, mythological and 
historical — also fables. 

b. For IV, a Nepos plenior, made up of Justin, 
Cicero, Curtius Rufus, etc. — perhaps that of Latt- 
mann — the pieces to be arranged in chronological 
order, and to be of an anecdotal character; in ad- 
dition the easier fables of Phaedrus. 

c. For III 2, Caesar De Bello Gallico I-IV and 
the easier and shorter selections from Ovid's Meta- 
morphoses (Delectus Sibelisianus). 

d. For III I, Caesar V-VII, also selections from 
the Civil War (the Curio episode, the siege of 
Marseilles, Pharsalus) ; extensive selections from 
the Metamorphoses, chiefly Greek stories. 

e. For II 2, Cicero In Catil. I and III, De Im- 
perio Cn. Pompei, Pro Archia, Pro Ligario, Phil. 
I, Livy from the first decade (especially V and 
VII 29, VIII) ; Vergil I and II ; selections from 
the elegiac poets (Seyffert's Lesestiicke). 

f. For II I, Sallust Bellum Catilinae, Bellum 
lugurthinum; Cicero Cato Maior, Laelius; Livy, 
from the third decade (XXI, XXII); Vergil IV, 
VI, selections from the second half, especially the 
Nisus and Euryalus story; also Elegiac poets. 

g. For I 2, Cicero, a longer speech (Pro Roscio, 
In Verrem IV or V, Pro Murena, Pro Sestio, Pro 
Plancio, Pro Milone), or selections from the philo- 
sophical writings, perhaps the second of Weisenfels 
(Somnium Scipionis, Tuscul. I, V, De Natura 
Deorum, De OfKciis) ; Tacitus Germania 1-27; Ci- 
cero's Letters (in selection, historically arranged) ; 
Horace, Odes I, II, Serm. I 6, 9; II i, 6, Epod. 2, 
16. 

h. For I I, Tacitus Annal. I, II, or Hist. Ill, 
IV, Dialogus; Cicero Orator, selections from De 
Oratore or Brutus; Horace Odes III, IV, Epist. 
I, the greater part, especially the shorter ones; also 
II 2. 

HOW CAN WE REVIVE THE STUDY OF GREEK 

(Concluded) 
But the greatest advantage of the old classical 
education — ^narrow, if you will, but deep and vital 
— not broad and shallow and sinewless, with bones 
marrowless and blood cold — was that it gave the 
educated of all lands a common spiritual posses- 



1 The gymnasiam course covers nine years; VI is the deBignation 
of the ilrst year. V of the aecond; the remaining years are known as 
IT, m 2, in 1, U 2, II 1, 1 2, and 1 1. 



sion, a meeting ground of thought and feeling. It 
had its pedantries no doubt as science and engi- 
neering and business have — nothing so arrogant, so 
self-sufficient, so blind as these are at times — ^but 
the apt and familiar word, allusion, or thought 
that would bring response in a million minds and 
hearts was a word worth while; it made the whole 
world kin. Indeed I incline to apptaud the reso- 
lution of Charles Lamb who damned posterity and 
wrote for antiquity, biding for posterity to come 
back round. The old classical education was in 
the direction of reverence for what the great of 
old have done; and that reverence, I take it, is 
not the least of virtues. I am not inclined to 
beatify the notion that all the youth and all the 
maidens in all the schools in all our land should 
be plying the same tasks at the same hour of the 
same day, but I am still of opinion that a common 
knowledge of some of the best that has been said 
may still be reasonably expected of a considerable 
number of those that claim to be educated. • I 
regret the decline of this community of spiritual 
possessions. The man of old, for instance, that 
knew his English Bible well, was in a real sense 
highly educated. You will tell me that the Bible 
is more studied than ever before. Yes, but not 
more read ; nor familiarly known. And yet how 
richly stored was the mind that was familiar with 
its portrayals of character — so vivid, so real, so 
mercilessly truthful — with its charming stories, its 
beautiful poems, its simple parables, its magic, life- 
giving words of genius. So of Greek. You w!ll 
tell me that Homer is more studied than ever be- 
fore. Yes, but not more read; nor familiarly 
known. And yet the Bible of the Greeks is a very 
Bible, matchless in portrayal of every type of hu- 
man character and every mood of the human soul; 
and in the elements — a book of books for boys, 
and better yet for men. The crescent loss of this 
reverent element in education is a loss irreparable. 
Ours is the task in the Battle of the Books to save 
these elders; perhaps rather in the flood of books 
we should save them from being shoved under. 
Why not bring up our boys and girls on a few 
books, the sanity of which no sane man dare ques- 
tion, rather than turn them loose to venture doubt- 
fully among the fancies in which our clever modern 
scribes find fame? 

Now, I am well aware that you cannot make a 
silk purse out of a sow's ear. No ; but a silk purse 
out of silk. "Many are called but few are chosen" ; 
yet the few are chosen. "Many bear the fennel 
rod, but few are real votaries"; yet there are real 
votaries. And this leads me to say that another 
ailing of Greek is that our students elect us in- 
stead of our electing them. Of the few that now 
take Greek, some — ^perhaps many — should not; of 
the many that do not take it, some should. A 



